Abstract-This study examined language context effect on selecting language learning strategies. The participants were 150 English as a Foreign Language (EFL) students, and 150 English as a Second Language (ESL) students. Strategy Inventory for Language Learning (SILL) was used for data collection. The data were analyzed quantitively using Statistical Package for the Social Science (SPSS). At the individual strategy level, ESL and EFL students differed significantly in the use of 18 (36%) out of 50 strategies. There was also some agreement between them as both ESL and EFL students used 12 (24%) of individual strategies most often, 18 (36%) to a medium degree and 2 (4%) least often. At the category level both groups used the metacognitive strategy category "organizing and evaluating your learning" most frequently, and used both the affective category "managing your emotions", and the memory category "remembering more effectively", least frequently, with no significant differences. The overall strategy use for both groups was medium.
I. INTRODUCTION
English is a global language. It is the language of technology, commerce and science. It is common that people learn a second or foreign language differently to succeed in learning it, and they also deploy different strategies that depend on its context. ESL students use the English language for social communication in an English speaking context; whereas EFL learners learn the English language in a non-English speaking context.
Strategies are effective for learning second or foreign languages. Teachers and researchers showed increased concern in the process of language learning more than in the product. They focused on the study of the influence of context on language learning strategies to inspire learners to use strategies to improve self-efficacy in their learning.
A. Background to Study
The Status of English Language in Malaysia Versus its Status in Saudi Arabia
B. First, the Status of English Language in Malaysia
In Peninsula Malaysia the Malay population forms the majority and they speak Bahasa Malaysia as their mother tongue. Although there are a number of dialects in Bahasa Malaysia, most of them are mutually intelligible. The Malaysian Chinese use many dialects such as Hokkien, Catonese, Hakka, Foochow, Teochius and Hainaese. Nearly, all Chinese in Kuala Lumpur speak the locally dominated dialect, Cantonese; even if they have different mother tongues. The majority of Malaysian Indians speak Tamil as their mother tongue. They also speak a variety of dialects such as Malayalam, Telegu, Punjabi, Urdu and Gujarati (Hirschman, 1984) .
The government of Malaysia has set for itself year 2020 as a target known as Vision 2020 when Malaysia will become a fully developed country. As English is important for progress and international integration, this Vision cannot be achieved without improving the Malaysians' competence of the English language. Nowadays, English is considered as the second language in Malaysia. It is used for a variety of functions, such as everyday communication, trade and commerce, and for certain other professions. It is taught in both primary and secondary schools. (The Hurian Sukatan Pelajaran, 1995, cited in Chitravelu,Sithamparan,&Choon ,1995).
C. Second, the Status of English Language in Saudi Arabia
The largest ethnic group in Saudi Arabia is the Arabs and the official language is Arabic. English is considered as a foreign language in Saudi Arabia; it is included as a subject in the school curriculum. It is not used as a means of communication; the medium of instruction at the institutes of higher education is either Arabic or English.
D. Statement of the Problem
Language context of learner plays a great role in the choice of language learning strategies. Oxford (1990) states that "some learning strategies might be easier to use in second language contexts than in foreign language settings, or vice versa" (p.6). Several studies have been conducted to investigate the influence of second language context and foreign language context separately. There was a need to integrate the separate works conducted in each context in the analysis, in order to provide information to help adapt the findings into present teaching methods, in order to help provide students with successful foreign and second language contexts.
E. Objectives
This study proposes to examine whether the language learning strategies exhibited by Malay and Saudi undergraduate students vary according to context. The findings will be especially useful to lecturers and others who are interested or involved in the teaching ESL and EFL undergraduate students, particularly within Malay and Saudi populations.
The following major research questions are addressed specifically: What are the similarities and differences in the use of English language learning strategies among ESL and EFL learners at the individual level?
What are the similarities and differences in the use of English language learning strategies among ESL and EFL learners at the category level?
What is the overall strategy use of ESL and EFL learners?
F. Hypotheses
The study proposes to evaluate the data obtained in the light of some confirmed conclusions reached by previous studies such as Oxford (1990) . The following assumption can be made at this point: ESL and EFL students differ in the use of language learning strategies at the individual, category and overall levels.
G. Significance of the Study
El-Dib (2008) draws attention to the importance of context on the selection of strategies, and argues that the learning context of learners is the strongest variable that has an impact on the choice of their learning strategies.
This study is different from previous studies as it integrates the separate works performed in the second and foreign language contexts. It contributes to the body of research concerning the language learning strategies of both ESL and EFL learners. It identifies the English language learning strategies preferred by undergraduate ESL learners (i.e. Malays), and EFL learners (i.e. Saudis) in order to provide information that benefit English language learners, teachers and researchers.
The findings can be used in classroom instruction and delivery methods, and in the design of teaching and learning materials.
II. THEORETICAL FRAMEWORK AND EMPIRICAL STUDIES
Different authors conceptualized language learning processes in many ways and gave different definitions to strategies used for them. Nisbet and Shucksmith (1986) view strategies as the steps taken in approaching any task that includes how a student chooses, coordinates and applies skills to suit the context. According to Mayer (1988) , the term strategy refers to the learning behaviour that assists the students in the process of learning. Brown (1994) defines learning strategies as methods and plans used for language learning and used to aid language acquisition. Similarly, Griffiths (2013) points out the conscious nature of behaviours chosen by learners to manage language learning.
Horwitz (2013) also states that learning strategies are activities or techniques used to learn more effectively. Cohen (2014) views learning strategies as self-generated thoughts or actions taken by the learner consciously to improve language learning and assimilate new information. Similarly Oxford (2018) defines language learning strategies as planned mental actions used by a learner to self regulate his or her language learning. She classifies learning strategies into two categories, direct and indirect. Direct strategies include three subclasses: memory, cognitive and compensation. Indirect strategies involve metacognitive, affective and social strategies.
In general, all behaviours, methods, techniques and actions that are used to learn a language are all elements of language learning strategies as appear across the different definitions above. Understanding how students learn has attracted the attention of teachers and researchers. They are concerned about the actions taken by learners to achieve learning. They are interested in understanding the process of learning to encourage self awareness of the learners and enhance their autonomy.
It is also believed that the use of language learning strategies is influenced by contextual factors. Researchers find interest in investigating the use of language learning strategies in the field of second or foreign language teaching and learning.
The following studies address the impact of learning context and environment on the use of language learning strategies. Shmais (2003) aimed to identify the language learning strategies of Palestinian EFL students majoring in English. The findings indicated that students are medium strategy users and that they use metacognitive strategies most frequently and compensation strategies least often.
On the other hand, Hong-Nam and Leavell (2006) identified the language learning strategies used by 55 ESL students. They were enrolled in an intensive English language program at a Southwestern University. The results indicated that students used metacognitive strategies most often and affective and memory strategies least often.
Likewise, AbdulRazak, Ismail, AbdulAziz, and Babikkoi (2012) conducted a study to assess the use of English language learning strategies by ESL students. The participants were 180 Malaysian secondary school students. The tool 312 JOURNAL OF LANGUAGE TEACHING AND RESEARCH used to collect the data was SILL questionnaire. Results showed that affective strategies were the most popular and compensation as the least popular ones. On the contrary, Javid, Al-thubaiti and Uthman (2013) investigated the use of language learning strategies and its relationship to proficiency level. The participants were 240 Saudi EFL undergraduate students majoring in English. Oxford's (1990) Strategy Inventory for Language Learning was used to collect the data. The findings indicated that metacognitive strategies had the highest frequency and memory strategies the lowest.
Likewise, Alhaysony (2017) examined the language learning strategies used by Saudi EFL students and to examine the use of language learning strategies in relation to the duration of English language study and gender. The participants were 134 students at Al-Jouf University. The tool used in the study was a questionnaire adapted from Oxford's (1990) Strategy Inventory of Language Learning. The findings showed that students used the strategies at a low and medium level in general. Furthermore, students used cognitive, metacognitive and compensation strategies most frequently, whereas memory and affective strategies were used least frequently.
Similarly, Alnujaidi (2017) investigated the use of language learning strategies by EFL students. The subjects were 178 students from different higher education institutions in Saudi Arabia. Strategy Inventory of language learning was used to collect the data. The results showed that the overall use of strategies was average (medium). In addition, students used the Metacognitive strategies most and the affective strategies least.
III. METHODOLOGY

A. Research Design
The educational research literature abounds with examples of a survey research. There are two types of survey designs, longitudinal and cross-sectional. Longitudinal design focuses on the collection of data over time and at specific points in time, while the cross-sectional design includes sampling two or more populations at one point in time.
This study is a survey research and follows the cross sectional design. Random samples were selected from two populations, Malay undergraduate students and Saudi undergraduate students. Every sample filled in the same questionnaire, the Strategy Inventory for Language Learning. The results of the different samples were then compared. The data were analyzed by using SPSS as follows:
First, descriptive statistics were used such as frequencies and mean scores. Second, comparing statistics were used such as Analysis of variance (ANOVA).
B. Participants
The sampling includes two populations, Malay and Saudi students.
C. Malay Students
The subjects participating in this study were from University Malaya, Malaysia. Their total number was 150 Malay undergraduate students.
D. Saudi Students
The subjects were from King Khalid University, Saudi Arabia. Their total number was 150 Saudi undergraduate students.
E. Instruments
The Strategy Inventory for Language Learning self-report questionnaire designed by Oxford (1990) was administered to both the Malay and Saudi undergraduate students. It was used to assess the frequency of strategies used by ESL/EFL learners. SILL has been widely used in numerous studies that reported its reliability coefficients that ranges between .85 to .98 (Oxford & Burry-Stock, 1995; Bremner, 1998; Wharton, 2000) .The questionnaires consisted of fifty items divided into six sections, each section focuses on a specific type, details given in Table 8 .
Section one aims at investigating the memory strategies used by students. Section two specifies the cognitive strategies that take place in learning the English language. Section three focuses on the compensation for missing knowledge strategies used by students. Section four secures information about the metacognitive strategies students use to organize their learning. Section five examines the affective strategies and how students manage their emotions. Section six focuses on the social strategies that students use in learning with others.
IV. RESULTS
This section provides a holistic description of ESL and EFL learning strategies. Statistical procedures were employed for the data analysis by using SPSS (version 10). Descriptive statistics like mean scores were computed first.
Next ANOVA was used to test its significance from the multiple comparisons of means. The level of significance of 0.05 shows the probability of making the wrong decision when the null hypothesis is true. The keys that were given by Oxford (1990) in her SILL profile of results have been used in the analysis of data such as follows: Thus, in the data analysis procedures, the findings from the questionnaires will provide answers to the research questions.
A. What Are the Similarities and Differences in the Use of English Language Learning Strategies Among ESL And EFL Learners at the Individual Level?
Results generated from the data analysis of the items of SILL at the individual level indicated that ESL and EFL students in this study tend to use a variety of language learning strategies with some variation in their use of several strategies.
ANOVA exhibited some significant differences in the use of language learning strategies at the individual level between Malay and Saudi students. Table 2 shows the type, degree of freedom, mean score, F values, and Significance level for each strategy. Another analysis of the SILL at the individual item level using descriptive statistics is shown in the following tables. The results indicated that the ESL and EFL students in this study employed a variety of language learning strategies with some strategies receiving more frequent use than others. Table 3 and 4 illustrate that there was no agreement between ESL and EFL students in the use of the following strategies: On the contrary, variation is apparent in the use of some strategies. Whereas ESL learners had medium use level of some strategies, EFL students had a high level of using the same strategies. Table 4 revealed such differences. Although there were some differences in the use of some individual strategies, there was also some agreement . Table  5 illustrates the most frequent strategies that were used highly by both ESL and EFL students. Table 5 shows that the most frequent strategy that was always or almost always used by EFL students was a metacognitive one "I try to find out how to be a better learner of English" All of the rest of the strategies were usually used by both ESL and EFL students.
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Medium use of some individual strategies by ESL and EFL students was reported in Table 6 as follows: Table 6 shows that both ESL and EFL learners sometimes used the above strategies at a medium level; the most frequent ones were memory strategies and the least were metacognitive ones.
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Likewise, the least frequent individual strategies used by both ESL and EFL students are displayed in Table 7 as follows: Table 7 shows that students were reluctant to use two strategies, affective and memory. In sum, the findings indicated that out of 50 strategies that are included in SILL, EFL and ESL students used 12 (24%) strategies most frequently, 18 (36%) strategies were used at a medium level and 2 (4%) strategies were used least frequently. There were also some differences in the use of the rest of the strategies 18 (36%), where some ESL students use them at a high level whereas EFL students use them at a medium level and vice versa.
B. What Are the Similarities and Differences in the Use of English Language Learning Strategies Among ESL And EFL Learners at the Category Level?
Oxford (1990) divided the questionnaire into six types in her analysis of results of SILL, as illustrated in Table 8 : Analysis using ANOVA as illustrated in Table 9 shows that there was no significant variation in the reported use of strategy categories for both Malays and Saudis. The analysis of the SILL categories used by ESL and EFL students indicated that students preferred to use some strategy categories more frequently than others. Table 10 shows the mean score and ranking for each category used by ESL students. Table 10 shows that ESL students used all the strategy categories at a medium level except for the metacognitive strategy category that recorded a high level (mean 3.7). The table also illustrates that the most common category of strategies used by ESL students was the metacognitive one "Organizing and evaluating your learning". The least frequent use of categories was the affective one "managing your emotions" and finally, the memory category "remembering more effectively".
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Likewise, Data analysis of the SILL categories on EFL students indicated that students use some categories more frequently than others. Table 11 shows the mean score and rank of each strategy category as follows: Table 11 shows that EFL students are similar to ESL students as they learn best by organizing and evaluating their learning. The least used strategy categories were "Managing your emotions" and "Remembering more effectively".
C. What Is the Overall Strategy Use of ESL and EFL Learners?
To answer the final research question, ANOVA was applied to decide on the similarities and variation in the overall use of strategies between Malays and Saudis. Table 12 indicated that there were no statistically significant differences in the overall use of strategies between Malays (mean: 3.29) and Saudis (mean: 3.32). Thus, the significant level is insufficient to reject the hypothesis of no differences (null hypothesis).
On the other hand, both Malays and Saudis showed medium overall strategy use as their means are the same (mean: 3.3) which indicated that these strategies are used sometimes.
V. DISCUSSION
In answering the research questions of the study, the data drawn from the SILL revealed that there were similarities and variation in the use of individual language learning strategies. ESL learners used some strategies highly, while EFL students used them at a medium level.
EFL Saudi students who are not exposed to English outside the classroom reported medium level of using resources such as watching English films, or reading English books for pleasure, or writing notes and letters in English, or speaking English with others. This is probably due to their busy schedules and family commitments. Furthermore, it is difficult for them to watch English films while the other members of their family do not speak English. This situation may also refer to the students' instrumental motivation in learning English which is passing their exam. They are not so highly motivated to use English for communication outside class; whereas some strategies were dominant by EFL students, the same strategies on the contrary were used at a medium level by ESL students.
EFL Saudi students were also more visually-oriented than auditory, tactile or kinesthetic. They like to learn through visual communication. They also did not use word for word translations. However, in learning new vocabulary items, they link the familiar words in their first language that sound like the new words in English, or they break down the new words into parts they understand.
Furthermore, EFL learners know well how to control their emotions and lower their anxiety in their learning, by talking to their peers about their feelings, and by using relaxation. They also overcome limitation in speaking by using gestures in place of giving expressions to stay in a conversation.
Finally, EFL learners feel that practicing English like native speakers, and asking English speakers for help, are very challenging, and help them learn much more. So, they consider practicing English as one of the effective ways to learn.
Although there was a variation in the use of individual strategies between ESL and EFL learners, there were also similarities between them. This can be explained by both types of learners need to use some individual strategies for learning effectively, regardless of the status of their English language.
Most of the strategies used by both ESL and EFL students at a high level were metacognitive ones followed by cognitive ones, then compensation ones and finally the least types used were social and affective ones.
In addition, most of the strategies used by ESL and EFL students at a medium level were memory ones followed by cognitive, then social and compensation ones, then affective ones, and finally the least used type was the metacognitive one.
Likewise, the least popular strategies among ESL and EFL learners were "I write down my feelings in a language learning diary", and "I use flash cards to remember new English words". Students showed that they generally do not use these two strategies. Maybe they feel more comfortable in using their native language to express feelings, and they do not prefer using flashcards as they think that this technique suits children more than adults.
With regard to category level, the findings indicated that the dominant strategy category used by both ESL and EFL learners was the metacognitive one known as "organizing and evaluating your learning", and surprisingly both types of the students reported the same mean score (3.7). This finding is in harmony with the results of the studies by Javid, Althubaiti and Uthman (2013); Alnujaidi (2017) on foreign language learners and Hong-Nam and Leavell (2006) on second language learners, which stated that both EFL and ESL students used metacognitive strategies most frequently. This result of preferences of metacognitive strategy category showed that students are aware that in order for them to learn a new language, they have to organize and plan their language learning. Teachers of these students can help their students organize their learning by giving them the course plan from the beginning of the semester. They can also help them by relating their prior knowledge to new one when teaching them. They can also teach new vocabulary in groups and categories based on a unifying concept for each group.
Another finding showed that ESL and EFL students used the affective strategy category "Managing your emotions" and the memory strategy category "Remembering more effectively", least often.
Similar results have been reported in a few studies on second and foreign language learners by Hong-Nam and Leavell (2006), and by Alhaysony (2017) , who stated that ESL and EFL students used affective and memory strategies least often.
The reason why the affective strategy category was used least often by both ESL and EFL students might be due to the fact that students are well organized. That is seen in the findings. Being well organized, they prepare for their lectures in advance. They plan for situations that may cause emotional pressure. It may have also used it least often because their exposure to the English language is increased with the development of new technology and the various types of social networks. Indirect online social contact probably helps them not to panic if they do not understand anything in a discussion. Social networks may have also helped them to have access to native English speakers and to have more chances of interacting with them.
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The low frequency in the use of memory strategy category might be due to the fact that students are not familiar with some memory strategies mentioned such as "Using flashcards to remember new English words", or "I physically act out new English words".
Finally, with regard to the overall strategy use by both ESL and EFL learners, results showed that there were no significant differences between ESL and EFL learners, as both groups showed medium overall strategy use. This finding of a medium overall strategy use for EFL students were consistent with the findings obtained from the study of Shmais (2003) and Alnujaidi (2017) .
VI. CONCLUSION
ESL and EFL learners were sufficiently dynamic in utilizing the language learning strategies. Although there was some agreement in the use of individual strategies, there was also some variation, i.e. ESL learners showed a high level of using some strategies, whereas EFL learners showed medium use of the same strategies and vice versa.
At the category level, the findings indicated that there was no significant variation in the use of strategies for both ESL and EFL learners. The most frequent strategy category used by both ESL and EFL learners was the metacognitive one "organizing and evaluating your learning", and the least frequent ones were the affective one "managing your emotions", and the memory category "remembering more effectively".
With regard to overall strategy use, the findings showed that there was no significant differences in the overall strategy use as they both reported medium overall strategy use.
Thus, the findings of the study can provide an understanding of strategy use among ESL/EFL learners. Teachers can improve the quality of their teaching and their students learning by incorporating learning strategies into their teaching methods and into their course materials. They can raise learners 'awareness of the variety of categories of strategies available to them to promote lifelong learning.
